Introduction
In recent years, interest and involvement in psychological assessment have increased. Several national and international organizations are working on the development of standards, principles, and/or guidelines for regulating and optimizing the scientific and practical activities of the assessor. Modern globalization requires a core of internationally approved principles that allow evaluation of the quality of the teaching, training, and practice of psychological assessment in order to safeguard the interests of clients.
Several principles, norms, standards, and guidelines have been developed; some of them refer to test construction (APA, 1999; see, in this issue, Eignor, 2001) ; some guide test adaptation, that is, the translation and adaptation of a given test (constructed in a given language) to other languages and/or cultures (Hambleton, 1994; see, in this issue, Hambleton, 2001 ); some deal with criteria for tests providers (see, in this issue, Muñiz, et al., 2001) ; some are concerned with the civil rights and responsibilities of test-takers (Fremer, 1997) ; others refer to test-users (Bartram, 1997; see, in this issue, Bartram, 2001 ). But all of the guidelines, standards, norms, or principles listed refer to the different aspects involved in tests or testing in practical applications. Thus, standards for psychological testing refer mainly to test construction; criteria for test suppliers concern test publication and distribution; guidelines for test translation are related to the utilization of a given test -developed in one social domain or culture -in another culture; norms for test-users concern the utilization of tests with regard to professional background and accreditation issues and deal with the responsibilities of test-users as well as the rights of test-takers.
Two conceptual issues arise and should be clarified from the beginning. First, authors use various terms for their regulations, for example, "principles," "norms," "standards," or "guidelines." Are all of these terms interchangeable? Second, as it has been stated, these respective regulations refer to the field of tests and testing, but this field is not equivalent to that of psychological assessment! Let us briefly review both issues.
Principles, Norms, Standards, and Guidelines
According to Webster's New World Thesaurus, a principle is a fundamental law, a norm is a pattern, a standard is a regulation, and a guideline is an indication of the limits or scope of an undertaking. Thus, from a general point of view, all of these terms belong to the same semantic field, but appear to differ with regard to the level of obligation they imply.
Other authors more precisely define the two most specific and widely used terms: "standards" and "guidelines." Thus, the Joint Committee on Standards for Educational Evaluation (1994) defines "standard" as "a principle commonly agreed to by experts in the conduct and use of evaluation for the measure of the value or quality of an evaluation" (p. 209), and defines "guidelines" as "a procedural suggestion intended to help evaluators and their audiences to meet requirements . . .; strategy to avoid mistakes in applying these standards " (p. 206) .
In sum, the terms "standards" and "guidelines" appear to be closely related, in the sense that they serve similar functions: quality assurance and quality control. On the other hand, they differ in that they have different levels or degrees of obligation or demand, standards being more demanding than guidelines. Therefore, when the regulation of a field is starting, the term "guidelines" seems to be more appropriate and could be understood as "proposal for discussion."
Tests, Testing, and Psychological Assessment
A second issue that should be clarified relates to similarities and differences between "tests," "testing," and "psychological assessment." A test is an evaluative device or procedure in which a sample of examinee's behavior in a specific domain is obtained and subsequently evaluated and scored using a standardized process (American Psychological Association, 1999 ; in this article, see Appendix 2: Glossary). In other words, a "test" is an instrument -with certain guarantees -for proper data collection; "testing" is the process of administering, scoring, and interpreting a psychological test. On the other hand, "psychological assessment" is a broader concept than either "tests" or "testing," and refers to "the scientific and professional activity of collecting, evaluating, and integrating information about a subject using, whenever possible, different sources of information according to a previously-established plan in order to answer a client's question" (see Appendix 2: Glossary).
With these definitions in mind, the regulations mentioned above refer only to psychological or psychometric tests, and these are only an element of psychological assessment. Going beyond these semantic definitions, several authors have distinguished between psychological assessment and tests and testing (Cohen et al., 1996; De Bruyn & Godoy, 1998; Fernández-Ballesteros, 1980; Maloney & Ward, 1976; Sundberg, 1976) . As the most important distinctive features of he two concepts the following ones have been established: 1. Testing is primarily measurement oriented, while psychological assessment is primarily problem or demand oriented. 2. Testing refers to standardized measurement devices, while psychological assessment includes other datacollection instruments and procedures (not only tests). 3. Testing is frequently concerned with describing and studying groups or samples of persons, while psychological assessment focuses on the description and analysis of individual persons or single cases in a given psychological state or situation. 4. Testing demands specific expertise in the administered test, while psychological assessment is a wider field that requires basic psychological knowledge as well as basic expertise in psychological processes. 5. Testing involves measurement devices for data collection, while psychological assessment refers to a complex process of decision-making -in which data collection is, obviously, one important step. This process, in turn, starts from a given demand of a given subject or group of subjects (client/s).
In sum, psychological assessment implies a decisionmaking process that includes various tasks, operations, and actions (conducted in a given sequence), in order to answer the client's question, and that requires basic psychological knowledge and professional abilities. This process can, at least to some extent, be standardized and guided by a core of basic steps established and accepted by the scientific communities and professional audiences concerned. Finally, any regulations on tests may be embedded and integrated into the regulations of corresponding phases of the assessment process. Of the proposed standards and guidelines referred to at the beginning of this section, none are directly devoted to the assessment process as such. In recent decades, the assessment process itself has been, and continues to be, the scientific subject of basic research in reasoning, decision-making, problem-solving, and artificial intelligence (among other fields), and empirical results are now available with regard to its main steps and basic subprocesses. It is therefore possible to develop guidelines for regulating this process, and these regulations have several advantages: First, they might help to overcome the common dissociation between basic knowledge and professional activity. Second, from an applied point of view, they may also be helpful for optimizing professional practice, improving the evaluation and control of professional activities and facilitating (as well as standardizing) training in assessment.
In summary, the development of procedural suggestions intended to help assessors and their audiences to meet certain requirements (cf. Joint Committee, 1994, p. 206) , that is, the development of Guidelines for the Assessment Process (GAP), is our general objective, taking into consideration that these GAP should be presented, disseminated, and discussed by a broad scientific audience before being approved and adopted by professional and scientific bodies. When this occurs, the GAP will be helpful in the following respects: 1. To assist psychological assessors in their efforts to optimize the quality of their work; 2. To assist the client who comes from outside of psychology in evaluating assessment tasks by allowing quality control; 3. To facilitate the teaching of assessment, the standardization of practical considerations, and the design of advanced professional training programs.
General Issues
The Target Group of the GAP Any guideline that attempts to regulate a specific behavior should be addressed to a target population. The GAP are addressed to certified psychologists who have been trained in psychological assessment. Obviously, the assessment processes involve a broad set of activities based both on the scientific method and on research in human cognitive activity, mainly in the areas of decision-making, problem-solving, and artificial intelligence. Although any professional field in which this type of professional activity occurs (e. g., clinical psychology) can benefit from the GAP, they have basically been developed to regulate professional activities within psychology integrating all applied fields in which assessment tasks are involved. Any professional activity can be guided and regulated (by oneself or by others) by two sets of principles: (1) ethical and (2) technical. The majority of professional bodies have a set of written standards or guidelines that regulate their professional activities in accordance with social standards of conduct that, in turn, govern a given culture or social group (e. g., confidentiality). Moreover, there are other technical principles that emerge from and/or are linked to scientific research within a particular professional field (e. g., the use of multiple methods in assessing a given construct). These principles are important in order to introduce research methods into practice, improving practice by observing research results and through the training of practitioners as scientist-practitioners. The GAP refer to these technical guiding principles on the assumption that the assessor should observe them, but that any ethical principles and legal requirements governing the respective context are mandatory. Technical guidelines can in no way replace ethical norms.
The Assessment Context
Psychological assessment is a set of scientific and professional activities within many contexts of application. Thus, when clinical psychologists diagnose or treat a patient, they must carry out psychological assessment; when educational psychologists counsel students, they must use psychological assessment; when an industrial or organizational psychologists screen job applicants, they are performing psychological assessment; when, in forensic psychology, psychologists are involved in court decisions, they make use of psychological assessment. It might even be said that psychological assessment is present, in one way or another, in all contexts of applied psychology (Fernández-Ballesteros, 1999) .
In accordance with this diversity of practical demands, guidelines for the assessment process should be applicable to and helpful in a variety of contexts of application. This will be possible because, although contexts may vary, the basic phases or steps of the assessment process turn out to be the same.
Assessment Objectives
In science, description, classification, prediction, explanation, and control are the most common objectives, and these objectives have their counterparts in psychological assessment. Thus, when psychiatrists ask a clinical psychologist to diagnose a patient, they should describe and classify the patient; when personnel selection is being carried out, assessors should be able to predict candidates' future behavior; when a given subject asks for therapeutic assistance, the psychological assessor should proceed step-by-step (and guided by sound assessment hypotheses), eventually diagnosing (where appropriate) and/or predicting behaviors and, on the basis of the relevant data and pertinent hypotheses, make plans and suggestions for the most suitable available and feasible intervention. Even after its administration (by a competent expert), one must verify whether or not the intervention goals have been attained and the client's demands satisfied.
Although, in the history of psychological assessment, description, classification, explanation, and prediction have been the most prominent objectives, control of behavior has been introduced as a relevant step as well as a goal in the assessment process, parallel to the development of effective psychological interventions.
In summary, while the process of psychological assessment should be adjusted to the demands of the client, implied in these demands are various scientific and practical objectives, the pursuit of which makes assessment a lengthy process involving a set of steps and tasks.
Assessment and Evaluation
Although the terms "assessment" and "evaluation" are often used synonymously -both also being close in meaning to "appraisal," "estimation," or "judgment" -, they are concerned with different scientific and professional aspects. As Fernández-Ballesteros (1985) pointed out, while assessment refers mainly to people, evaluation is concerned mainly with objects, that is, assessment refers to the human subject, while evaluation refers to the appraisal, estimation or judgment of a concrete object, usually a program, project, treatment, or intervention implemented to produce changes in desired targets (Scriven, 1991) . Cronbach (1990) emphasizes that, when referral questions include or require an intervention, this intervention should be planned, and, when implemented, evaluated; he defined "evaluation" as "the collection and interpretation of evidence on the functioning and consequences of a social, therapeutic, or educational service" (p. 703).
In conclusion, while the scientific subject of assessment in psychology is a given person or a group of people, the scientific subject of evaluation is a given program or group of actions.
However, despite the fact that assessment and evaluation are independent scientific fields, they have a great deal in common. When a psychological assessment is performed with the purpose of producing changes in target behaviors by means of a given intervention, this intervention should certainly be evaluated. Along the same line, when evaluation of a given program is to be carried out and the program has behavioral objectives, it will be necessary to assess the participants. As already mentioned, traditional assessment objectives have been description, classification, explanation, and prediction; the assessment process did not include an evaluation phase, since control was not always feasible. Progress made in psychological treatment and intervention has made possible the control of behavior giving rise to the need for evaluation.
Hence, where interventions are required, the assessment process should include an evaluation phase to determine the intervention effects.
Procedure Followed: Working Groups and Steps
The European Association of Psychological Assessment (EAPA) decided to sponsor the development of GAP, setting up a Task Force for this purpose. The acronym GAP is a significant one, since the aim is to remedy the problem of the "gap" between the need for assessment process regulation and the existing standards. The goal of the Task Force was to develop guiding principles for the assessment process.
The GAP have been developed over more than three years in (1) Task Force meetings (seven in total) and (2) expert panel feedback sessions. The first meeting of the Task Force took place during the Fourth European Conference on Psychological Assessment (Lisbon, September 7-10, 1997). Two types of audience were called to this inaugural meeting: experts in the assessment process and members of psychological organizations (mainly international). The first group of experts consisted of EAPA members whose main research activity is related to the assessment process [E. (1998, 1999, and 2000 ). This article represents the first publication for disseminating the GAP within the scientific community.
Foundational Scientific Research
Over the last 30 years, several research groups, with various conceptual and methodological approaches, have studied the processes of diagnosis, assessment, and evaluation. As stated above, assessment involves an extremely complex process in which the assessor -after first receiving a request from the client -asks questions, sets up hypotheses, collects relevant data, tests hypotheses (by means of tests, interviews, observations and other assessment techniques), analyzes and interprets the results. Subsequently, he/she reports the results to the subject/s, makes decisions with and about the subject/s, and responds to the client's demands.
This process has been investigated from several theoretical perspectives (e. g., social judgment and reasoning theory, decision-making models, artificial intelligence paradigm) and through several methodologies (e. g., experimental laboratory tasks, process analysis of thinking-aloud protocols, expert systems), and tested in different applied fields (medical, psychological, educational, and work contexts). For example, Brehmer (Uppsala University, Sweden) linked the fields of assessment and treatment, applying social judgment principles to successive psychological assessment and evaluation processes (cf. Brehmer & Joyce, 1988 Westmeyer, 1975) and developed a computer-assisted psychological assessment system (cf. Westmeyer & Hageboeck, 1992) ; and Adarraga, Zaccagnini and Márquez (Faculty of Psychology, Autonoma University of Madrid, Spain), using expert system techniques, developed computer programs for several psychopathological conditions, testing the completeness of the hypothetico-deductive assessment process model proposed by Fernández-Ballesteros (1980 , 1993 ) (cf. Adarraga & Zacagnini, 1992 .
Although the basic knowledge is scattered and, moreover, there is a gap between the knowledge itself and its practical dissemination and application, we eventually compiled a set of 498 research articles. This basic bibliography will be made available in the Internet (http:// www.hhpub.com/journals/ejpa). What is most important about these research programs is that they have provided the basic knowledge about common activities, strategies, and heuristics that occur in the course of the assessment process -basic knowledge that has helped us to arrive at a general scheme that has formed the basis for developing the GAP.
In sum, from all research examined, three main characteristics of the assessment process are outlined below along with some key references: 1. The assessment process implies a decision-making process.
-The assessment process ". . . is concerned with strategies for making decisions, with plans for decisionmaking. Instead of focusing on the notion of validity, it emphasizes the concept of utility" (McReynolds, 1971 , p. 7). -"The resulting judgment (of the assessment process) is used for decision-making. Decisions are made to solve important practical problems" (Maloney & Ward, 1976, p. 5).
2. The assessment process implies problem solving.
-From the most general point of view, Sloves, Doherty and Schneider (1979, pp. 30-32) have proposed a more complete model of assessment as a scientific problem-solving process: "The problemsolving process consists of six sequential and interrelated phases that psychological assessors can employ: (a) problem clarification, (b) planning, (c) development, (d) implementation, (e) outcome determination, and (f) dissemination" (p. 30). -"Psychological assessment is a process of question answering and problem solving" (Maloney & Ward, 1976, p. 5) .
3. The assessment process requires the generation and testing of hypotheses. -Shapiro (1951 -Shapiro ( , 1970 was one of the first authors to emphasize that "in fact, an opinion might well be that it consists of the hypotheses which the applied scientist thinks best account for the data at his disposal, and which he would choose to test next if he had sufficient time and suitable means" (1970, p. 652). -Also, even from a behavioral perspective, Fernán-dez-Ballesteros and Staats (1992) stressed that the assessment process "hypothesizes links between behavioral and environmental events, whenever an analysis is made of a new behavior prior to collecting empirical evidence" (p. 5).
These are the basic assumptions that inspired the GAP.
Basic Framework and Steps in the Assessment Process
As already stated, psychological assessment implies a series of tasks ordered in a specific sequence. Like a decision-making process, it is conducted with the purpose of answering questions and solving problems. It also includes several steps similar to those involved in formulating and testing scientific hypotheses (e. g., Hempel, 1973) . Research from several fields allow us to establish concrete tasks, operations, actions, and their sequencing and order. Furthermore, the scientific literature shows that this process can be standardized, and this standardization has been tested through expert systems (Adarraga & Zacagnini, 1992; Westmeyer & Hageboeck, 1992) . In any case, the assessment process can be broken down into an finite number of subphases defined by various authors. For example, Westmeyer and Hageboeck (1992) proposed a prescriptive process model with 11 steps, while Maloney and Ward (1996) proposed a descriptive process with two to seven phases. Thus, even though the process can in some way be standardized, authors fail to agree on either the level of standardization or the number of basic steps.
In sum, after a review of the literature on the assessment process, we arrived at two conclusions: 1. The proposed models of psychological assessment differ widely with respect to the number of steps and rules an assessor has to follow. 1. Authors coincide on the basic assumption that in making decisions and solving problems the assessor generates and tests hypotheses.
Therefore, before setting up the GAP and in order to arrive at a limited set of guidelines, a basic framework (or skeleton) was decided upon. Various demands were made on this framework in accordance with the main issues involved: -It should be applicable to different assessment contexts; it should integrate all kinds of objectives (description, classification, prediction, explanation, and control). -It should contain genuine assessment and evaluation operations. -It should involve the generation and testing of hypotheses. Each phase has a different number of substeps and is organized from a sequential and rational perspective. Finally, referring to these substeps, 96 guidelines are formulated. These guidelines are presented in Appendix 1. Finally, in order to clarify some of the terms used, in Appendix 2 a Glossary is attached. 
CARRYING OUT THE INTERVENTION

Conclusions
This paper only outlines our proposal of guidelines for the assessment process and describes their development without going into the details of their justification. A more detailed account of the guidelines is in preparation and will be published as a book.
We would like to emphasize once again that we understand the proposed GAP as procedural suggestions, i. e., as recommendations which could help assessors to cope with the complexities and demands of assessment processes in various contexts of application.
We hope that the efforts made in developing and disseminating these Guidelines stimulate the discussion among interested scientific and professional audiences and, in the long run, will contribute to improve the practice of psychological assessment as well as the education and training of psychological assessors. Such improvements depend upon appropriate feedback, comments and suggestions from the respective communities. Any kind of reaction to this proposal will be highly appreciated.
Analyzing the Case
(Descriptive Assessment)
Analyzing Demands, Complaints and/or Goals
Investigating and Evaluating Client's and/or
Subject's Questions 9. The assessor attains an appropriate level of understanding of the client's/subject's complaints, goals and demands.
10. The assessor considers the level of scope and detail at which the client's/subject's complaints, goals and demands should be dealt with. 11. The assessor enquires about the client's/subject's perception of the urgency/severity of the case. 12. The assessor explores the subject's weaknesses as well as his/her strengths. 13. The assessor restricts himself/herself to matters relevant to the case. 14. The assessor checks completeness and accuracy of the basic information.
Synthesizing Client's Demands and Aspects of the General Problem Situation
15. The assessor checks for sufficiency of the information gathered so far in relation to the questions to be answered. 16. The assessor considers how person and context interact.
Formal Agreement
17. The assessor informs the client/subject of the type of questions that will be explored during further investigation. 18. The assessor obtains the client's/subject's informed consent to the demands and goals that direct the investigation.
Formulating Testable Assessment Hypotheses about the Case: Converting Demands, Complaints and/or Goals into Assessment Formulations
Formulating questions in technical terms, based on the information gathered
19. The assessor specifies relevant psychological constructs as the most important ingredients of case-related assessment hypotheses. 20. The assessor makes sure that the formulation of assessment hypotheses covers the problem features. 21. The assessor distinguishes between descriptive, classificatory, explanatory and predictive hypotheses. 22. Each hypothesis is formulated in a logically and theoretically sound manner, and with clear empirical referents. 23. For each hypothesis formulated the assessor considers at least one alternative hypothesis. 24. The assessor rank orders the assessment hypotheses according to explicit criteria relevant to the case.
Operationalizing Technical Terms by Means of Assessment Instruments and Procedures
25. The assessor reviews relevant instruments for each construct and selects the most appropriate one. 26. The assessor takes care that the information to be gathered is relevant, discriminative and sufficient with respect to the formulated hypotheses.
Collecting Information: Gathering Information
Relevant to the Assessment Questions
Planning Administration of Assessment Procedures
27. The assessor takes into account the disturbing, obtrusive and reactive nature of assessment procedures. 28. The assessor asks for the subject's consent to the assessment plan and the assessment procedures involved. 29. The assessor prepares settings for assessment and instructs subjects and relevant others according to professional and technical standards.
Applying Assessment Procedures
30. The assessor carries out assessment procedures according to professional and technical guidelines. 31. The assessor considers the factors that interfere with the proper application of the assessment procedures.
Evaluating the Application of Assessment Procedures
32. The assessor checks whether data collection took place in accordance with the established plan. 33. The assessor checks whether any factors interfere with the proper administration of the procedures.
Information Processing, Relating Collected Data to the Assessment Questions
Analyzing Data
34. The assessor checks whether all data are sound and free of coding errors and biases. 35. The assessor evaluates the quality of the data with respect to the assessment questions. 36. The assessor analyzes and interprets data from tests and other assessment procedures according to the most recent norms, standards and professional knowledge.
Drawing Assessment Conclusions
37. The assessor checks whether the conclusions address the hypotheses. 38. The assessor weights information according to its relevance to the case. 39. The assessor documents how the conclusions follow from the data. 40. The assessor specifies how confident he/she is in each conclusion. 
Organizing and Reporting Results:
Combining Results into a Comprehensive Case Formulation
41. The assessor substantiates each hypothesis by using data from relevant sources of information. 42. The assessor integrates the data in such a way that they will be relevant, sufficient and useful for responding to client's questions. 43. The assessor takes contradictory information into account.
Formulating Conclusions with Respect to Client's/Subject's Questions
44. The assessor formulates conclusions with respect to the client's/subject's questions.
Reporting: Written and/or Oral Presentation of Reports
Requirements for Report Generation
45. The report is appropriate in its form of presentation (oral, written or both). 46. The report contains a summary with the relevant conclusions. 47. The report specifies all authors, clients and subjects, and to whom the report will be sent or presented. 48. Data are presented in accordance with the sources of information, instruments or procedures used. 49. Data are structured in accordance with the psychological questions in the results section of the report. 50. Issues beyond the scope of the initial questions of the client are not ignored, but given separate attention. 51. The report includes qualified recommendation in accordance with client's questions.
Including Relevant Information in the Report
52. Client's questions should always be addressed. 53. Sources of information, instruments and tests used are specified in appropriate detail. 54. Details of the assessment steps and procedures relevant to answering the client's questions are provided. 55. The results section of the report reflects the weighting and integration of all information collected. 56. In the results section of the report, each psychological statement is explicitly based on data collected and weighted in terms of its importance with respect to the client's questions. 57. Inconsistencies among data are discussed in the results section of the report. 
Making the Report Understandable
Selecting Specific Intervention Hypotheses
Selecting and Operationalizing Intervention and Outcomes Variables
70. The assessor formulates intervention hypotheses based on results of the previous assessments. 71. Wherever possible, the assessor rank orders the hypotheses according to explicit criteria useful for the case. 72. The assessor operationally defines those variables related to the intervention hypotheses.
Reviewing and Deciding on Intervention Procedures that Best Fit the Single Case
73. The assessor lists and reviews feasible interventions and, eventually, designs the intervention. 74. The assessor identifies and assesses potential facilitating and inhibiting conditions affecting the intervention. 75. The assessor discusses options and expected consequences of the intervention with the subject/client.
Selecting and Assessing Relevant Variables for Monitoring
76. Wherever possible, the assessor selects measures by which the intervention can be monitored. 77. If required, the assessor monitors the intervention.
Carrying Out the Intervention
Since intervention is not a specific assessment activity, it will not be analyzed here. However, formative evaluation during the intervention may be required.
78. If required, the assessor monitors the intervention/treatment in order to avoid deviations. If deviations are unavoidable, they should be carefully recorded.
Evaluation and Follow-up:
If an Intervention Has Been Carried Out, Several Assessment Operations Should Be Conducted 79. The assessor determines to what extent the intervention and its implementation allows an evaluation (evaluability assessment). 80. The assessor informs stakeholders about the importance of evaluating the intervention.
Collecting Data about Effects of Intervention
Inspecting Already Available Data
81. The assessor checks any previously available data from phases 2 and 3 deciding whether they are useful for evaluation and selects the best outcome measures. 82. The assessor checks whether intervention has been implemented as planned. 83. The assessor carefully plans the evaluation taking into account already-collected and available data as well as additional data.
Collecting Postintervention Data
84. The assessor administers those measures selected according to 1.3. 85. The assessor collects, according to 1.3, any other information about positive or negative changes that could be considered as intervention outcomes. 86. The assessor collects information using different indicators and informants.
Analyzing Intervention Outcomes
Drawing Conclusions from Data Gathered on the Effects of the Intervention According to 1.4
87. The assessor compares outcomes with the client's demands and intervention goals. 88. Before interpreting intervention effects, the assessor checks whether the intervention is really accounting for the effects. 89. The assessor looks for side effects.
90. The assessor considers alternative explanations of the intervention effect.
Reporting Results to Client, Subject and/or Relevant Others
91. The assessor discusses the evaluation findings with the client, subject and significant others. 92. The assessor justifies conclusions with regard to the client's demands, intervention goals and side effects, in such a way that stakeholders can assess them.
If Necessary, Written Report to Client, Subject and/or Relevant Others
See Guidelines 2.2 as they apply.
Follow-up
Planning Follow-up in Agreement with Client and/or Subject
93. The assessor plans the follow-up, selecting relevant and realistic targets. 94. The assessor discusses and agrees on the follow-up plan with the client, subject and stakeholders
Assessing Subject According to the Established Plan
95. The assessor collects data about the subject and relevant others as planned. 96. The assessor looks for information from subject and/or relevant others about unplanned positive and negative consequences.
Analyzing Results
See Guidelines 4.2.1 as they apply.
Discussing Results with Client, Subject and/or Relevant Others
See Guidelines 4.2.2 as they apply.
If Necessary, Written Report to Client, Subject and/or Relevant Others
See Guidelines 2.2.1 as they apply.
End of the Assessment Process
The assessment process comes to an end, if the assessor terminates his/her professional relationship with the person/institution (client) and subject/single case with respect to the assessment task.
Quality (of Data):
Degree to which data meet the best standards available.
Relevant Others: All persons -other than client, assessor and subject -involved in the assessment.
Report: Communication in a written or oral form of information resulting from the assessment.
Side Effects: Unintended effects of assessment and intervention.
Single Case: The subject or situation taken as a unit of assessment (see also "Subject").
Standard: A principle commonly agreed upon by experts in the conduct and use of assessment procedures and instruments (Joint Committee, 1994) .
Stakeholders: Individuals or groups that may affect or be affected by an evaluation (Joint Committee, 1994) .
Subject:
A person, group of persons or organization that is assessed (see also "Single Case").
Test: An evaluative device or procedure in which a sample of the examinee's behavior in a specified domain is obtained and subsequently evaluated and scored using a standardized process (APA, 1999) .
